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Individuals with Disabilities Education Act (2004)

(5) Almost 30 years of research and experience has demonstrated that the education of children
with disabilities can be made more effective by —
(A) having high expectations for such children and ensuring their access to the general
education curgfculum in the regular classroom, to the maximum extent possible, in order to—

Rigor

Relationships
P Relevance

SOME QUESTIONS TO CONSIDER...
*Where are the rigorous and relevant learning
opportunities in your schools or community?

¢ What opportunities do students have to develop valued
relationships with their peers?

¢ What supports would help students with significant
disabilities benefit most from these opportunities?

* Are there new opportunities that should be developed or
existing ones that should be expanded?

THE RELATIONSHIPS WE HAVE...

OPLE PAID TO
BE THERE

WHY RELATIONSHIPS MATTER...
FOR STUDENTS WITH DISABILITIES

COMPANIONSHIP AND SENSE OF BELONGING

o O

EMOTIONAL AND PRACTICAL SUPPORT

O

PEER NORMS AND VALUES (ROLE MODELS)

o

LEARNING NEW SKILLS

o

IMPROVED SELF-ESTEEM

INTELLECTUAL AND ACAPEMIC DEVELOPMENT

[l PECREASED BEHAVIORAL CHALLENGES
[] INCREASED SCHOOL AND WORK ATTENDANCE
[0 @uAUTY OF LIFE

SOURCES: CARTER § HUGHES (2006); COPELAND ET AL. (2004); RYNDAK § FISHER: (2001)




WHY RELATIONSHIPS MATTER...
FORTHEIR PEERS

[] DEVELOP NEW FRIENDSHIPS

[ ENHANCED APPRECIATION OF DIVERSITY

[] INCREASED AWARENESS OF DISABILITY ISSUES

[] INCREASED ADVOCACY SKILLS—FUTURE CITIZENS

[ PERSONAL GROWTH AND SENSE OF
ACCOMPUISHMENT

[ GREATER SELF-ESTEEM

[ HAVE FUN

[ INTEREST IN PURSUING CAREERS IN THIS FIELD

SOURCES: COPELAND ET AL. (2004), FISHER (1999), KAMPS BT AL. (1998)

Indicators of Friendships and Peer Relationships
During Junior and Senior High in the US

Frequently see friends outside of school:

Multiple Disabilities ~ Autism
Never or rarely receive phone calls from friends: P k

84% TRANSITION STUDY 2
www.nits2.com

Multiple Disabilities ~ Autism
Get together with friends outside of formal groups at least once per week:

.@.

Multiple Disabilities ~ Autism
Source: Wagner, Cadwallader, Garza, & Cameto (2004)
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Relationships During Elementary School

Never visited with friends during the previous year:

\°
Multiple Autism
Never or rarely receive phone calls from friends: " "
)s'»
www.seels.net
Multiple Autism

Invited to other children’s social activities during the previous year:

@.@

Multiple Autism
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Findings

In core academic classes...
e No interactions during 23.5%

of observations
® Interactions occurred with 2.1 different peers

In elective/related arts classes...
e No interactions during 27.4%

of observations
® |nteractions occurred with 1.9 different peers

S

Sources: Carter, Sisco, Brown, Brickham, & Al Khabbaz (2008)
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Does Instructional Format Make a Difference?

3.0 —Core-Academic——

Elective Classes
25

N
=}

Rate per minute
(o

o

o
3

OTT mi

Large Group Small Group One-to-One Independent No Instruction

Instructional Format
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A FEW THEMES...

¢ RELATIONSHIPS (AND
RIGOR) REQUIRE SUPPORT
AND INTENTIONAULITY

¢ HOW MATTERS AS MUCH
AS WHERE

¥ GOOD SUPPORT
STRATEGIES REALLY
SHOULD BE GOOD FOR
EVERYONE
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Peer Supports Project

Natural Supports Project Niturul Support
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PROJECT PURPOSE

“..TO DISCOVER,
SUPPORT, AND
DISSEMINATE CREATIVE AND
PROMISING APPROACHES FOR
SUPPORTING STUDENTS TO
PARTICIPATE MORE FULLY

AND NATURALLY N
ScHoOoL, WORK, AND
ODMMMNITY ACTIVITIES.”

[ 14+ MIDDLE AND HIGH
scHooLs

[ 12 year ProJECTS

[ ONEOR TWO SMALL
INITIATIVES (N THEIR
scHooLs

[ FOSTERING NATURAL
SUPPORTS

16




WHAT ARE NATURAL SUPPORTS?

[ RELATIONSHIPS

[ INTERACTIONS

O AssisTANCE

[ CONNECTIONS

[] RESOURCES ENHANCES
INCLUSION,
BELONGING,

CONTRIBUTIONS, &
QUALITY OF LIFE
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WHO ARE NATURAL SUPPORTS?

[l FriENDS LI FAMILY MEMBERS
[] PEERS [1 ACRUAINTANCES
[ CLASSMATES [1 CONGREGATIONS
[ TEAMMATES O ?2?

CLUB MEMBERS [ MANY, MANY OTHERS
O NegHBORS

[] CcO-WORKERS

18

USUAL VEHICLES OF SUPPORT

[] SPECIAL EPUCATORS

[ ePUCATIONAL
ASSISTANTS

[ Joe coAcHES

[0 speclaL
TRANSPORTATION

SERVICE PROVIDERS

[ “SPECIAL” FRIENDS

19

OUR WORKWITH SCHOOLS

[ MINI-GRANT COMPETITION

[] SUMMER INSTITUTES OR
SCHOOL WORKSHOPS (TEAMS
OF STUPENTS/ADULTS)

[] RESOURCES, SCHOOL VISITS,
§ ENCOURAGEMENT

[0 STAKEHOLDER FEEDBACK AND
OUTCOMES RESEARCH

[0 repeaT!

20




SOME LANDMARKS

(OR IMPORTANT ELEMENTS)

[ SHARED ACTIVITIES
[ VALUED ROLES

[ ERUIPPING STUPENTS AND
OTHERS

[0 JusT eNougH” SUPPORT

[] meFLECTION AND
EVALUATION

21
I. SHARED ACTIVITIES
22
THE REAL REASON YOUTH
LOOK FORWARD TO SCHOOL
[0 NO WHERE ELSE HAS SO MANY KIPS TOGETHER IN
THE SAME PLACE, AT THE SAME TIME, AND DOING THE
23

SHARED ACTIVITIES?
SOME QUESTIONS TO CONSIDER
L(ARE STUPENTS WITH AND

WITHOUT DISABILITIES PRESENT
IN THE SAME SPACES?

WARE STUDENTS WITH AND
WITHOUT DISABILITIES THERE AT
THe SAME TIMES?

G(ARE STUDENTS WITH AND
WITHOUT DISABILITIES ENGAGED
IN THE SAME ACTIVITIES?

24




In the United States

Intellectual Autism Multiple

Disabilities Disabilities
Mostly General Education General and Special Education
Most Special Education Elsewhere

25

MY CAFETERIA

26

Activity: Reﬂectl ﬁ S~/

/7/ Mf
Settings Same Time? Shared Space? | Shared Activities?
Cafeteria
Hallways/Lockers

Academic Classes

Elective Classes

School Clubs

Extracurriculars

Field Trips
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REFLECTING ON OUR
- SCHOOLS

@ WHAT ACTIVITIES TEND TO BE TRULY SHAREDP?
‘9 WHAT ACTIVITIES ARE NOT SHARED?

Q) ARE STUDENTS WITH PARTICULAR
CHARACTERISTICS MORE OFTEN LEFT OUT?

@ WHAT CHANGES COULD BE MADE TO
HAVE MORE SHARED ACTIVITIES?

@ WHAT MIGHT BE YOUR FIRST STEP???

28




2. ESTABLISHING VALUED ROLES
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VALUED ROLES?
SOME QUESTIONS TO CONSIDER

W WOULD THE TASKS PONE BY STUPENTS WITH
DISABILITIES BE CONSIDERED “COOL AND
DESIRABLE” BY THEIR PEERS?

L ARE STUPENTS WITH DISABILITIES CONTRIBUTING
IN WAYS THAT THEY CHOOSE FOR THEMSELVES?

¢ ARE STUPENTS WITH DISABILITIES CONTRIBUTING
IN DIFFERENT ROLES OVER TIME (VERSUS
ASSUMING STATIC ROLES)?

y{ POES EVERYONE HAVE THE OPPORTUNITY TO BOTH
GIVE AND RECEIVE SUPPORT?

W WOULD SOMEONE ELSE NEED TO PO THE TASK IF A
STUDENT WITH A DISABILITY WAS NOT POING IT?

30

ACTIVITY: THE COOLNESS
LINE U

PARTICIPANT RECEIVER OF HELP

MEMBER

SUPERVISOR
WORKER LEADER GIVER OF HELP

CBSERVER TUTOR TUTEE

< )

NOT sO cool WAY cool
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YOUR REFLECTIONS

WHAT ROLES WERE SEEN AS LESS “cooL™?
WHAT ROLES WERE SEEN AS MORE “COOL"?

WHAT POES THIS DPEPEND ON?

o o o o

WHAT ROLES PO STUPENTS WITH SEVERE
DISABILITIES TYPICALLY ASSUME?

32




3. EQUIPPING STUDENTS

(AND OTHERS)

33

WHAT CAN HAPPEN IFF?

W INFORMATION
W FACILITATION

wFaADING

34

WHAT SHOULD STUDENTS
WITH AND WITHOUT
DISABILITIES KNOW TO BE
COMFORTABLE AND
CONFIDENT IN THEIR

RELATIONSHIPS?

35

INFORMATION

(ABOUT EACH OTHER)

INFORMATION

(ABOUT EVENTS)

FACILITATION
(

BY ADULTS)

FADING

(OF ADULT PRESENCE AND DIRECT SUPPORT)

36




4.

OFFERING "JUST ENOUGH" SUPPORT

37

GUARDIAN ANGEL SUPER-M AGNET
STUCK LIXE GLUE HOVERCRAFT

HELPING OR HOVERING?

38

]

]

]

]

SOME NON-INDICATORS...

WHEN TEACHERS ARE NAMED AS BEST
FRIENDS

WHEN TEACHERS ARE MISTAKEN FOR
PARENTS BY PEERS

WHEN PEERS USUALLY ASK RUESTIONS
BY GOING THROUGH THE ADULT

WHEN STUPENTS BAT LUNCH WITH
ADULTS MORE OFTEN THAN WITH THEIR
PEERS

WHEN STUPENTS RIDE THE SCHOOL BUS
WHILE EVERYONE ELSE CARPOOLS

WHEN PEERS LOOK MORE LIKE MINI- YOU MIGHT BE
TEACHERS THAN FRIENDS PROVIDING TOO
WHEN... MUCH SUPPORT IF...

39

RESORT
TO
SUBVERSIVE
TACTICS

40




CAN A STUDENT DO IT.

[J oN His o~ HER OWN?

[ F GIVEN THE RIGHT TECHNOLOGY OR APAPTIVE
ERUIPMENT?

[ F GIVEN JUST A LITTLE INSTRUCTION?
D WITH A LITTLE HELP FROM A FRIEND OR PEER?
[J WITH SOMEBONE BLSE'S HELP IN THE SETTING?

D WITH OCCASIONAL HELP FROM A TEACHER OR
OTHER STAFF?

N~ [QwWITH CONSTANT HELP FROM A TEACHER OR

OTHER STAFF? 41
NAVIGATING ROADBLOCKS
Anticipated Roadblocks Strategies
42

5. REFLECTION,

EVALUATION, AND CELEBRATION

43

REFLECT

©

) Glve YOURSELF CREDPIT FOR WHAT WORKS!

LET GO OF WHAT DOES NOT WORK

©

J REFER BACK TO YOUR LANPMARKS

7~

SHAREDP ACTIVITIES
VALUED ROLES
EQUIPPING OTHERS
JUST ENOUGH SUPPORT
REFLECTION

44




IN THE CLASSROOM

PEER SUPPORT STRATEGIES...
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Educational Assistants/Adults: The Usual Supports

eMore than 408,000 educational assistants in the
United States (in Canada...)

*One-to-one support in inclusive settings

e|ncreasingly requested by teachers and/or
parents

*The “ticket” to inclusion?!?!
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Trends & Milestones

Edited by K. Charlic Lakin and David Braddock

Special Education Personnel Utilization and General Class
Placement of Students with Disabilities: Ranges and Ratios

Michael F. Giangreco, Sean M. Hurley, and Jesse C. Suter

Nationally Alberta Your School

Number of educational assistant FTEs per special educator FTEs
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Reflecting on How We Provide Support

* What are the advantages of relying on adult-delivered supports?
¢ \What are some of the potential drawbacks?
*What do the answers depend on...

* Grade level?

¢ School setting?

e Student characteristics?

48




Adults: The Usual Supports

Adults may inadvertently...
® Set students apart
* Limit students’ social interactions with their classmates

* Decrease contact between students general education
teachers or other group leaders

* Hinder student learning and achievement

* Encourage unnecessary dependence on adults--limit self-
determination

www.uvm.edu/~cdci/evolve/

ek i the S 33 the right

School-Based Screening to
Determine Overreliance on |
Paraprofessionals

Michael F. Giangreco and Stephen M. Broer

L ca

FOCUS ON AUTISM AND OTHER DEVELOPMENTAL DISABILITIES
VOLUME 22, NUMBER 3, FALL 2007

PAGES 149-158
‘ eves

www.uvm.edu/~cdci/evolve/
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Advantages of Peers

¢ Peers are “experts” on social
skills

¢ Peers are not as “stigmatizing”
¢ Peers are great problem solvers
¢ Peers are future supports

¢ Peers benefit...

¥ Peers are readily available
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Peer Support Arrangements

¥Facilitate student participation in class activities
¢Provide frequent feedback and encouragement
£Model communication and other skills
#Promote interaction with other classmates

¥Support progress related to Individual Program
Plan (IPP) goals

$Support current behavior intervention plans, as
appropriate

52




Basic Steps...

€

Identifying students with disabilities who need assistance to
participate in class activities;

Recruiting peers from within the same classroom to help provide some
of these supports;

€c

e«

Arranging for students to sit next to each other during class activities;

€

Orienting peers to their roles, explaining the rationale for their
involvement, and showing them basic strategies for supporting the
academic and social participation of their classmate;

e«

Providing ongoing monitoring, feedback, and assistance to peers and
their partners throughout the semester, as needed; and,

€

Shifting educational assistants to a broader support role within the
classroom through which they assist all students, as directed by the
teacher
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Peer Support Strategies and Programs

Inland schools look to Peer
Buddies program to help
0T Hood Aertser I special-needs students

i S
LOCAL NEWS

A school buddy can change life

With buddies, they're 1 of the gang

atches disabled students with
other teens, transforming specialeducation in
Illinois and throughout the country

Best Buddies having a ball in Northborough

PEER PARTNERS: FORGING EXTRAORDINARY BONDS

‘Something extraordinary is going on at Pontiac Township High School and it doesnt involve test scores or
‘even one open book. What it does involve are a lot of great kids and a huge dose of grown-up attitudes.

It's a group called Peer Partners, kids who get together to study, maybe go to a dance or basketball game. It
‘sounds like just a bunch of average teen-agers, and that's exactly what makes it so special. In 1991 classes
for handicapped high
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Educational Assistant/Special Educator Roles

 Classroom versus one-to-one support

* Modeling for peer supports how to interact and promote class
participation

* Adapting the course curricula, assignments and projects
(under guidance of special and general education teacher)

® Supervising and monitoring the peers to ensure that student
with disabilities is fully participating

* Fading presence and direct support
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Evidence of Effectiveness

Findings from recent research studies...

Carter, Asmus, and colleagues
Peer Partner Project (IES)

Carter, Sisco, Melekoglu, and Kurkowski
Wisconsin Alumni Research Foundation

Kennedy, Cushing, Carter, Clark, and colleagues
Project ACCESS (U.S. Department of Education)
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Participating Students and Classroom Settings

50 middle and high school students

with intellectual disabilities or autism
eEnrolled in academic general education class
¢5 observations with educational assistants
¢5 observations with peer supports

Ecology Science
English Social studies
History Spanish
Language arts Speech
Math World geography 57
Peers Who Are Providing Support
18 students 15 students 17 students
58
How Do Peer Support Interventions Improve
Students’ Social Interactions?
Paraprofessional Support
Peer Support
50%
(_IG
§ 40%
5
T 30%
& 26%
2
9 20% | —
o =7 16%
g
é 0% —— 8% —
& 4%
oo — L |
With Peer Supports With Any Students 59
How Do Peer Support Interventions Improve
Students’ Academic Engagement and Alignment?
Paraprofessional Support
Peer Support
100% 95%
3
§ 80% 8% —
£ 69%
5
T 60% —————————— —
g 51%
8
o
5 40% — |
[0}
g
g 20% — [ —
& +27% +26%
0%
Academic Engagement Curricular Consistency 60




How Do Peer Supports Benefit?

Working Alone
Peer Support
100%
91 91 91
86
82
80% — —
68
o 60% — i
Q
o
o
© 4% — -
20% — no i
change +13.9
0%
Academic Engagement Grades (AB) Grades (CDF) 6 1

Some lllustrative Quotes

* Peer Support
“I'm still going to sit by her now that this is over. That was a surprise to
me.”

* Paraprofessional
“l always felt responsible, like | had to be there. And now | see | can
walk away and that promotes interaction. | used to think people would
think | wasn’t doing my job if | wasn’t right there. | view that differently
now.”

* General Educator
“It influenced my thinking of how | should be structuring interactions
between students, and how | can encourage [the paraprofessional] to
foster relationships between all kids.”

* Student with Disabilities
“It’s fun hanging with friends that you know. | don’t like to sit with
grown-ups all the time.”

62

Getting Started

Where do you begin?

63

Implementing Peer Support Strategies

1.Planning for participation and supports

2.Recruiting peer supports

3.Equipping peers for their roles

4.Supporting students as they work
together

5.Reflecting on the impact

6.Facilitating relationships beyond the

classroom
www.brookespublishing.com
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1. Identifying Classroom Expectations and Needed
Supports

¢ What are the standards informing curricula,
instruction, and assessment in this class?

¢ What are the expectations general educators
hold for all students in this class?

* What IPP goals will the student work on in this
class?

* How will the student be supported to
participate in all of the learning and social
opportunities in this class?

65

Examples of Supports...

Walking with them from one class to the next
Helping keep their assignments and class materials organized
Reminding them how to follow established classroom routines
Helping them to pass out class materials
ing i with other
Helping them check the accuracy of their assignments and class work
Sharing notes or assisting them to take complete guided notes
Paraphrasing lectures or rephrasing key ideas
Prompting them to answer a question or contribute an idea during class discussion
Helping clarify a key concept
Helping them self-direct their own learning and self-manage their own behavior
Writing down answers given orally or using a communication device
Offering additional examples of a concept or ideas
Demonstrating how to complete a problem
Highlighting important information in the text or on a worksheet
Reviewing course content to ensure understanding
Supporting involvement in cooperative group activities
Teaching leisure and ional activities during non-i ional times
Helping them to “fitin” by learning accepted social norms
Motivating and encouraging them when they get frustrated
Prompting them to use their communication book
Exchanging advice related to a personal problem
Sharing class materials
Reading aloud a section of an assignment or textbook
Redirecting them when they are off-task
Inviting them to work together on a class project
Showing them important classroom “survival skills”
Reinforcing communication attempts
Explaining how to do certain aspects of an assignment
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¥ ‘_ IEP At-a-Glance and IEP Matrix

Enter the child s daily sche

o

EEEEEEEEE
ElEEEEEEE]

o
.:].
O

F[E
EEEEEEEE

O0jojoooo e

=il

TEEEEEEEE

FEEEEREEEE
EEEEEEEEE
FEEEEREEE

EEEEEEEEE

{

IEEEEEEEEE

67

2. Recruiting Peers

68




Considerations in Selecting Peer Supports

® Ask the student...

* Similar ages

* Expressed interest

* Consistent attendance

® Shared interests

 Existing social networks

¢ Interpersonal skills and willingness to learn
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Identifying Peer Supports

Approaches Advantages | Drawbacks

Student-identified peers

Class announcements

Teacher recommendations

Circle of friends

Rotating peer supports

Universal peer supports

Peers from other settings

70

Questions for Prospective Peer Supports

*How well do you already know ?

¢ What interests you most about becoming a peer support?

¢ What expectations do you have?

¢ Why do you think it takes to be an effective peer support?

e Are there aspects of the experience you are worried about?

¢ What school and community activities are you involved in?

*What experiences have you had that you feel would make
you a good peer support?

¢ What questions do you have about becoming a peer
support?

*What do you hope to gain from this experience?

e Have you ever received support from your classmates?
Describe the experience.

71

Bucks Connect Club
Membership Application form

72




3. Orienting Peers Without Disabilities to Their Roles

©40-60 min orientation
meeting

Questions to Consider

*Who will lead the
¢ During lunch, before/after orientation session?
school, advisory, “down
time” session be held?

* What topics will be
addressed?

* Which students will be
encouraged to attend?

* Ongoing monitoring and
support from
paraprofessionals, special
educators, and/or general
educators

¢ When and where will the

73

Example Discussion Topics

¢ Introductions

* Rationale for peer-mediated strategies

* Background about the student

* General goals in the class, club, or other activity
¢ Confidentiality and respectful language

¢ Expectations specific to the classroom or elsewhere
¢ Technology and communication systems

* Promoting class participation

¢ Student motivation and feedback

¢ When to seek assistance

¢ Discussion and questions

74

4. Supporting Students as They Work Together

* How will the team communicate about future lessons?
* Who will adapt materials?

¢ Who will train and give feedback to the peer supports and
partners?

¢ Who will collect data on IEP goals?
* Who will model support strategies?

¢ What is the plan for dealing with inappropriate behavior of the
peer supports or the student with disabilities?

75

Can The Student Do |t..

"1 3 On his or her own?

[ If given just a little instruction?
[ With a little help from a friend or peer?

[ With someone else’s help in the setting?

[ If given the right technology or adaptive equipment?

[ With occasional help from a teacher or other staff?

-\/L [ With continuous help from a teacher or other staff?

76




Facilitation Strategies

* Modeling ways for students to initiate, maintain, and extend
conversations

* Demonstrating how to converse with someone using an
augmentative or alternative communication devices

* Highlighting shared interests, strengths, experiences, or other
similarities among students

* Teaching and prompting critical social interaction skills (e.g.,
greeting classmates, requesting help, refusing support)

* Redirecting peers’ questions and comments away from the
adult and to the student with disabilities (and vice versa)
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Facilitation Strategies (continued)

e Interpreting the communicative intent of particular behaviors,
as well as suggesting appropriate responses

¢ Highlighting students’ strengths and contributions to small-
group and other projects

* Assigning classroom responsibilities requiring frequent
interaction, such as small-group assignments and cooperative
projects

® Ensuring students sit together and remain in close physical and
social proximity

* Asking specific peers to provide particular support

Sources: Causton-Theoharis & Malmgren, 2005; Downing, 2005; Ghere, York-Bar, & Sommerness, 2002
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A Couple of Great Articles to Share with EAs

Paraeducators’ Roles in

_ The Golden Rule Facilitating Friendships
of Providing Support in Between Secondary Students
Inclusive Classrooms: With and Without Autism

Spectrum Disorders or
Developmental Disabilities
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5. Reflecting on the Impact of Peer Supports
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Classroom Observations

* Nature of students interactions with peers

“You can
observe a lot by

watching.”
-Yogi Berra

* Types of conversational skills

* Modes of communication

 Persons involved in interactions

* Time in which students are engaged academically

* Time in which students work on activities aligned with the general curriculum

¢ Time in which students are working with a one-to-one adult support

81

Conversations with Students with Disabilities

® Are you enjoying spending time with _____? Why or why not?
* What are some of the things you do together?

¢ What help do you find most helpful? Least helpful?

¢ What have you learned from working with ____ ?

* Do you consider _____to be a friend?

¢ Would you like to continue working with ? Why or why
not?
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Conversations with Peers Providing Support

¢ How would you describe your experiences?

¢ Did you enjoy serving in this role? In what ways?

*What things have been going really well? Not so well?
¢In what ways have you benefited from this involvement?
*What changes have you noticed in your partner, if any?
* Has this been a beneficial experience for your partner?

¢ What additional help would you like to be effective in this
role?

83

Conversations with Educators and Paraprofessionals

* What is your overall impression of peer support strategies?
* How would you describe the experiences of students?

* How effective have peers been at providing support?

¢ What strategies do these peers still need to learn?

¢ What concerns (if any) do you still have?

¢ What sort of assistance would be most helpful for you?

¢ What have been the benefits to students with disabilities? To
their peer partners? To other students? To school staff?
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Conversations with Parents

*\What does your child tell you about working with his or her
peers in this classroom?

*What have you noticed that suggests your child is enjoying this
experience?

* Does your child describe his or her peers as friends?

e |s your child connecting with his peers outside of school, by
phone, e-mail, or in person?

85

6. Facilitating Interactions Beyond the Classroom

Friendship groups and

Natural relationships supportive relationships ~ Goal-setting and problem-
and supports programs solving groups
Buddy systems Partners at Lunch Club Peer planning
Informal peer interactions “Yes | Can” Program Circles of Friends
Extracurricular and Best Buddies MAPS
recreational activities Peer facilitators PATH
Peer buddy program Personal futures planning
Basic Steps

1.Laying the Groundwork
2.Identifying Students

3.Equipping Students to Support and Spend
Time with Each Other

4.Connecting at Regular Meetings or Events

5.Sustaining and Expanding the Program

www.brookespublishing.com/carter
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EXTRACURRICULAR

(AND OTHER SCHOOL ACTIVITIES)

88




[l FORMED CLUBS

[0 Took FleLs TRIPS

[] DEVELOPED A PARK

[ pEsSIgNED ScHoOL-

WIDE DISABILITY
AWARENESS
ACTIVITIES

[0 opeNeD A scHoOL
STORE

[ TEAMBULDING

91

NICOLET

AREA TECHNICAL

COLLEGE

O

O

CREATED
PARTNERSHIPS WITH
AREA TECHNICAL
scHooL

FOCUSED ON
EXTRACURRICULAR
INVOLVEMENT
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BUSINESS

[1 PRESENTED IDEAS TO
THE COMMUNITY
(SCHOOL BOARD,
COMMUNITY)

[ COMMUNITY SERVICE

93

GETTING STARTED

94

70 ways e ..
OLD A KICK-OFF EVENT

[0 youtH PANEBL [ FLOAT IN HOMECOMING

PARADE
O PizzAPARTY

[] PANCAKE BREAKFAST
[ MEET AND GREET

[ VvIDEO SCREENING

0O rFews TP

[ BoOTH AT ORIENTATION
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70 Wf . .
RECRUIT STUDENTS

[ ASK THEM! [ INVITE A FRIEND
[ MAKE IT FUN [ ®E coOL (OR FIND AN ADULT
WHO IS)
[ offFer FooD
[l OFFER CREDIT/
[0 reep ASKING... VOLUNTEER HOURS
[0 GQIVE STUPENTS o .
INFORMATION

[] TELL OTHER TEACHERS
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70 wyj o ..
MAINTAIN A CLUB

[ meer reqULARLY [ pocumeNT acTiviTiES
(PHOTOS, VIDEO, STORIES)
[ TRY SOMETHING NEW
[0 maNnage LogisTics
[ USE BE-MAIL/FACEBOOK
ENGAGE IN TEAM BUILDING
[0 keepITFUN ACTIVITIES
[0 roTATE YOUTH
LEADERSHIP
[] HAVE SEMESTER/YEARLY

KICK OFF EVENTS

[ RECRUIT NEW STUDENTS
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STUDENT-LED INITIATIVES

A Few Themes Across Our Projects...

¢ Relationships matter

¢ Relationships and rigor require
support

¢ How matters as much as where

GUARDIAN ANGEL SUPER-M AGNET

¢ Good support strategies should

be good for everyone ﬁ
¢ Doing things differently doesn’t 7
always require more resources ‘j i ﬂ'

¢ Strategies should be effective STUCK LIKE GLUE HOVERCRAFT
and feasible HELPING OR HOVERING?
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